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Abstract 

The objective of this research is to find out if using fable can develop the reading 
comprehension of grade eight students of SMP Negeri 2 Balaesang. This research used a 
quasi-experimental research design. The population of this research was the grade eight 
students of SMP Negeri 2 Balaesang. The researchers was selected using the cluster 
sampling technique. The sample of this research were 54 students, which were divided 
into 27 the students of VIIIB as a experimental group and 27 the students of VIIIA  as a 
control group. The data were collected through the reading test that consisted of pre-test 
and post-test. By applying the 0.05 level significance, the researchers found that the sig 
value obtained (p) was lower than alpha (α) (0,000<0,05) It means that the hypothesis is 
accepted or using fable can develop reading comprehension of grade eight students of 
SMP Negeri 2 Balaesang. This research implies that the use of fable can increase 
students' literacy, make learning more enjoyable, and boost their activeness and 
engagement in the learning process. 
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Introduction 
Reading is the process of understanding the meaning contained in written text. 

This process involves two main stages, namely word recognition and comprehension. 
According to Brown (2004) word recognition is the process of recognizing written 
symbols as meaningful words in spoken language. Comprehension is the process of 
understanding the relationship between words, sentences, and the text as a whole. 
Reading is an important language skill in the language teaching and learning process, 
but it also requires practice and patience. Izah (2023), states reading is crucial as it 
stimulates our minds and offers a vast array of information, has become an essential 
part of the current language curriculum. Therefore, if the students get many information 
in reading a text, the students do not only rely on information inferred from the text, but 
also must recall the knowledge that has been previously owned in order to be fully 
understood in the comprehension of reading. 

Reading comprehension is the skill to express ideas and understand the message 
in a text which is the goal of a writer. Understanding the information in a text and 
correctly defining is meant referred to as reading comprehension. The ability to read a 
text, assimilate it, and understand its content is what is meant by reading 
comprehension. Therefore, to get good comprehension in reading, students must be able 
to understand the content of reading well. Students read as with other subjects, English 
has its own curriculum that is necessary for the success of the learning and teaching 
process. 

According to thel Basic compeltelncel 3.1 Curriculum (2013), studelnts arel elxpelcteld 

mailto:1nuralisanuralisa08@gmail.com
mailto:2afrillthe1st@gmail.com
mailto:3srmertosono@gmail.com


Vol. 10, No. 2, 2024 
ISSN 2443-3667(print) 2715-4564 (online) 

2308 

to undelrstand gelnelral information about thel telxt, idelntify thel main idela elxplicitly, 
implicitly, and gelt deltaileld information about thel telxt. Thus, Studelnts arel introduceld to 
diffelrelnt typels of telxts, including short storiels, articlels, scielntific relports, and poelms. 
Howelvelr, baseld on thel curriculum (2013), it selelms that lelarning relading has not beleln 
achielveld baseld on thel relsults of obselrvation with E lnglish telachelrs and studelnts of SMP 
Nelgelri 2 Balaelsang. Wheln studelnts lelarneld relading, thel relselarchelrs found selvelral 
problelms. First, many studelnts havel difficulty in undelrstanding relading telxts. Thus, 
studelnts find it difficult to deltelrminel thel main selntelncel or main idela of a paragraph. The l 
relselarchelrs bellielvels that thel contributing factors arel thel studelnts lack of background 
knowleldgel, lack of vocabulary, and lazinelss in relading E lnglish telxts. Thel selcond, 
problelm is thel telaching melthods useld in thel classroom. Thel studelnts ofteln felell boreld 
and tireld belcausel thel telaching and lelarning procelss in thel classroom, elspelcially in 
relading comprelhelnsion is donel using a monotonous melthod. In this modell, activitiels are l 
telachelr celntelreld whelrel studelnts only lelarn baseld on instructions from thel telachelr and 
do not havel thel opportunity to activelly participatel in class. Thelrelforel, thel relselarchelrs 
assumels that thel telachelr must bel crelativel in sellelcting thel meldia or stratelgy in ordelr 
that thel studelnts undelrstand thel contelnt of thel telxt.  

Relgarding to thel problelms abovel, onel of telchniquel to improvel studelnts relading 
comprelhelnsion to usel fablel as a meldia in telaching relading. This activity hellps studelnts 
undelrstand thel telxt as a wholel, and this has beleln succelssfully carrield out in selvelral 
prelvious studiels, including Selptianingsih (2020), titleld "Structurel and Language l 
E llelmelnts of Fablel Telxt Class VII Smp Nelgelri Pelmbangunan Padang ". Thus, it can be l 
indicateld that fablel kind of matelrial is also makel studelnts elasielr in undelrstanding thel 
telxt.  

Thelrelforel, from prelvious succelssful studiels, thel relselarchelrs is intelrelsteld in 
trying to usel fablel as a meldia in telaching relading. This relselarch will bel provel whelthelr 
thel usel of fablel is elffelctivel in increlasing relading comprelhelnsion. Fablel is onel of plelasure l 
telxt to relad by intelgrating fablels in daily lifel followeld by formal elducation containeld in 
thel fablel telxt.  

 
Method 

Thel relselarch delsign useld a quasi-elxpelrimelntal with two groups: an elxpelrimelntal 
group that undelrgoels a prel-telst, trelatmelnt, and post-telst, and a control group that 
undelrgoels a prel-telst and post-telst without trelatmelnt. Both groups follow thel samel prel-
telst and post-telst proceldurels. According to Gay (1996), sampling is thel proceldurel of 
sellelcting a numbelr of individuals for a study in such a way that thelsel individuals 
elffelctivelly relprelselnt thel broadelr group from which thely arel drawn. For this study the l 
relselarchelrs useld clustelr sampling telchniquel. 

Thel samplels in this study welrel gradel elight studelnts of SMP Nelgelri 2 Balaelsang, 
with a total of 54 studelnts. Thely consisteld of 27 studelnts in thel elxpelrimelntal class and 
27 studelnts in thel control class. This samplel was choseln belcausel it was considelreld 
appropriatel for thel relselarch topic and covelreld matelrials rellelvant to thel curriculum. The l 
data for this study welrel baseld on thel relsults of telsts giveln, theln statistically analyze ld 
using numbelrs and formulas through thel delscriptivel analysis melthod. 
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Results 
Thel study involvels thel scoring of studelnts' prel-telsts and post-telsts, hypothelsis 

telsting with SPSS 23 containing melan scorels, and significancel t-telsts.  Thel relselarchelrs 
provideld threlel typels of telst quelstions: multiplel choicel, truel falsel, and elssay. For the l 
asselssmelnt, elach correlct answelr was awardeld onel point in multiplel choicel and true l 
falsel quelstions, whilel thel elssay telst was worth four points. Thel total numbelr of 
quelstions in elach telst was twelnty. Thel relsult of thel telst can bel seleln as follows: 

Table 1. The Pre-test and post-test of Experimental Group 
Descriptive Statistics 

 N Minimum Maximum Melan 
Thel Prel-telst Relsult 

E lxpelrimelntal Group 
27 26 83 55.00 

Thel Post-telst Relsult 
E lxpelrimelntal Group 

27 66 97 84.52 

Valid N (listwisel) 27    

 
 Table 2. Scoring Range pre-test Experimental Group 
Classification Scorel Frelquelncy Pelrcelnt 

Valid Velry Good 90-100 - 0 
Good 80-89 1 3.7 
Fair 70-79 4 14.8 
Velry Poor 40-69 22 81.5 
Poor 0-39 - 0 

 Total 0 27 100.0 
 

Table 3. Scoring Range Post-test Experimental Group 
Classification Scorel Frelquelncy Pelrcelnt 

Valid Velry Good 90-100 8 29.6 
Good 80-89 11 40.7 
Fair 70-79 4 14.8 
Velry poor 40-69 4 14.8 
Poor 0-39 - 0 
Total 0 27 100.0 
    

Thel tablel 4.1 shows data prel-telst and post-telst of elxpelrimelntal group. In the l 
elxpelrimelntal group thel total numbelr of studelnts is 27. Thel melan scorel for thel prel-telst 
elxpelrimelntal group is 55,00 catelgory velry poor. Thel highelst achielveld scorel was 83, 
whilel thel lowelst scorel was 26. Relgarding to thel scoring rangel prel-telst, thelrel welrel five l 
studelnts who achielveld thel passing standard. Onel studelnts (3,7%) catelgory good, four 
studelnts (14,8%) catelgory fair and twelnty two studelnts (81,5%) catelgory velry poor do 
not achielvel. This indicateld that thel studelnts relading comprelhelnsion lelvell still 
comparativelly low. Which melans that thel melan scorel somel studelnts relading 
comprelhelnsion is still undelr thel standard passing scorel of thel school. 

If thel compareld post-telst elxpelrimelntal group, thelrel was a significant increlasel 
studelnts relading comprelhelnsion melan scorel to 84,52 catelgory good. Thel highelst score l 
was 97, whilel thel lowelst scorel was 66. Relgarding to thel scoring rangel thelrel welre l 
twelnty threlel studelnts who achielveld thel passing standard. E light studelnts (29,6%) 
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catelgory velry good, ellelveln studelnts (40,7%) catelgory good, four studelnts (14,8%) 
catelgory fair and four studelnts (14,8%) catelgory velry poor do not achielvel. Thel standard 
passing scorel of thel school (KKM) was 70, this melans that thel scorel of thel elxpelrimelntal 
group in thel post-telst was improveld twelnty ninel pelrcelnt in 55,00 catelgory velry poor to 
88,52 catelgory good. 

Table 4. The pre-test and post-test of Control Group 

Descriptive Statistics 

 N Minimum Maximum Melan 
Thel Prel-telst Relsult Control 
Group 27 31 94 71.48 

Thel Post-telst Relsult 
Control Group 27 50 94 79.74 

Valid N (listwisel) 27    

 
Table 5. Scoring Range Pre-test Control Group 

Classification Scorel Frelquelncy Pelrcelnt 
Valid Velry Good 90-100 1 3.7 

Good 80-89 8 29.6 
Fair 70-79 12 44.4 
Velry Poor 40-69 5 18.5 
Poor 0-39 1 3.7 
Total 0 27 100.0 

 
Table 6. Scoring Range Post-test Control Group 

Classification Scorel Frelquelncy Pelrcelnt 
Valid Velry Good 90-100 7 25.9 

Good 80-89 11 40.7 
Fair 70-79 5 18.5 
Velry poor 40-69 4 14.8 
Poor 0-39 - 0 
Total 0 27 100.0 
Thel tablel 4.2 shows data prel-telst and post-telst of control group. In thel thel total 

numbelr of studelnts is 27. Thel melan scorel for thel prel-telst control group is 71,48 
catelgory fair. Thel highelst achielveld scorel was 94, whilel thel lowelst scorel was 31. 
Relgarding to thel scoring rangel prel-telst, thelrel welrel twelnty onel studelnts who achielveld 
thel passing standard. Onel studelnts (3,7%) catelgory velry good, elight studelnts (29,6%) 
catelgory good, twellvel studelnts (44,4%) catelgory fair, and six studelnts do not achielvel. 
Fivel studelnts (18,5%) catelgory velry poor, onel studelnts (3,7%). This indicateld that the l 
studelnts relading comprelhelnsion lelvell still undelr thel standard passing scorel of the l 
school. 

Furthelrmorel, thel relsult showeld that in post-telst thelrel was also a significant 
increlasel studelnts relading comprelhelnsion melan scorel to 79,74 catelgory fair. Thel highelst 
scorel was 94, whilel thel lowelst scorel was 50. Relgarding to thel scoring rangel thelrel welre l 
twelnty threlel studelnts who achielveld thel passing standard. Selveln studelnts (25,9%) 
catelgory velry good, ellelveln studelnts (40,7%) catelgory good, fivel studelnts (18,5%) 
catelgory fair, and four studelnts do not achielvel (14,8) catelgory velry poor. Thel standard 
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passing scorel of thel school (KKM) was 70. This melans that thel scorel of thel control group 
in thel post-telst was improveld elight pelrcelnt in 71,48 catelgory fair to 79,74 fair. 
 
The Normality Test 
 Aftelr geltting thel melan scorel of thel prel-telst and post-telst, thel relselarchelrs useld a 
normality telst thel Shapiro-wilk to selel whelthelr thel data follow a normal distribution. 
Thel relsult of thel normality telst can bel seleln in thel tablel. 

Table 4.3 Tests of Normality used Shapiro-Wilk 

 

Kolmogorov-Smirnova Shapiro-Wilk 
Statisti

c df Sig. 
Statisti

c df Sig. 
Thel Prel-telst Relsult 

E lxpelrimelntal Group 
.081 27 .200* .984 27 .931 

Thel Post-telst Relsult 
E lxpelrimelntal Group .230 27 .001 .897 27 .011 

Thel Prel-telst Relsult 
Control Group .229 27 .001 .902 27 .015 

Thel Post-telst Relsult 
Control Group .146 27 .145 .922 27 .043 

*. This is a lower bound of the true significance. 
 
Lilliefors Significance Correction 
 Baseld on thel output abovel, it is known that thel significancel valuel (Sig) thel Shapiro-
Wilk Telst thel elxpelrimelntal group and control group > 0.05. Thelrelforel, it can be l 
concludeld that all relselarch data arel normally distributeld. 
Testing Hypothesis 

Baseld on thel output, thel telsting telchniquel useld is thel Paireld Samplel t-Telst with a 
significancel lelvell of 0.05. Thus, thel relsults of data procelssing with SPSS velrsion 23 show 
that thel sig (2-taileld) of (0.000 < 0.05). With delgrelel of freleldom (df) = N-1.Whelrel N = 
(27-1 = 26) df = 26, whelrel t-count = 10.992 and thel valuel (2-taileld) = 0,000. 

Table 4.4 Paired Samples Test  

 

Paireld Diffelrelncels 

t df Sig. (2-taileld) Melan 

Std. 
Delviatio

n 

Std. 
E lrror 
Melan 

95% 
Confidelncel 

Intelrval of thel 
Diffelrelncel 

Lowelr Uppelr 
Pair 
1 

Thel prel-telst 
and thel post-
telst  

-
29.51

9 
13.954 2.685 

-
35.039 

-
23.998 

-
10.9

92 
26 .000 
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 Thelrelforel, H0 is reljelcteld, and H1 is accelpteld. This indicatels that thelrel is a 
diffelrelncel in thel avelragel studelnt lelarning of thel elxpelrimelntal group beltweleln thel prel-
telst and post-telst belforel and aftelr using fablel telchniquels to telach narrativel telxt. 

 

Discussion 
Thel relselarchelrs would likel to discuss thel relselarch findings which aim to answelr 

thel problelm statelmelnt. This relselarch focusels on using fablel and relading comprelhelnsion 
at thel litelral lelvell. Thelrel is a significant increlasel aftelr lelarning by using fablel of the l 
studelnts relading comprelhelnsion, supporteld by thel statistical relsults thel sig. 2 taileld (p) 
was lowelr than alpha (α) (0,000<0,05). Thus, thel application of fablels is an elffelctivel 
meldia to delvellop relading comprelhelnsion. This finding can also supporteld by the l 
prelvious studiels. Romdoni (2020), statels thel usel of fablel story telxts can hellp studelnts 
undelrstand thel melaning of problelmatic words wheln thely do. In addition Saputra 
(2023), statels thel usel of fablels had a positivel impact on telaching relading 
comprelhelnsion. Thel usel of fablels hellps studelnts undelrstand gelnelral information about 
thel telxt and idelntify thel main idela of a paragraph.  

Furthelrmorel, it can bel indicateld that thel using fablel is an intelrelsting telaching 
meldia, studelnts arel happy to relad thel story, and thely did not felell boreld. Thel studelnts 
welrel ablel to undelrstand thelir relading matelrial and find spelcific information in thel telxt. 
Thel relselarchelrs found that somel of thel advantagels of telaching fablels during the l 
relselarch procelss arel thel studelnts could elxplain thelir own idelas and rellatel moral 
melssagels to elvelryday lifel. Thel delsign of thelsel telaching matelrials aims to fostelr studelnts 
intelrelst in relading fablels whilel providing valuablel lifel lelssons. Thelsel matelrials 
incorporatel fablel telxts that selrvel as modells, inspiring studelnts to delvellop important 
soft skills such as critical thinking, crelativel communication, adaptability and innovation. 
Morelovelr, Zaidan (2007), statels fablels arel short storiels that contain moral telachings 
with animal charactelrs with human likel charactelristics; animal storiels. According to 
Sugihastuti (2013), fablels arel also calleld pelrsuasivel telxts. Pelrsuasivel telxt is mainly 
concelrneld with thel relcipielnt, thel reladelr, or oral communication. It is this pelrsuasive l 
felaturel that ofteln lelads fablels to bel seleln as delductivel elducational telxts. 

Fablels arel also velry belnelficial for belginnelr E lnglish lelarnelrs. Nugroho (2023), 
statels using speleld relading telchniquels can hellp studelnts undelrstand fablel telxts belttelr. 
Thel purposel of fablels is to convely moral telachings through thel charactelrs. According to 
Melyelr (1980), fablels arel short storiels that convely moral elducation. It can bel said that 
thel usel of fablel boosts thelir activelnelss and elngagelmelnt in thel lelarning procelss. Not only 
doels it hellp studelnts undelrstand thel story direlctly, but it also providels thelm with moral 
lelssons that can bel applield in daily lifel. 

 
Conclusion 

Baseld on thel relselarch findings, It can bel intelrprelteld that telaching telchniquels 
using fablel meldia has a influelncel positivel on thel delvellopmelnt of relading 
comprelhelnsion that focusels on litelral comprelhelnsion. From thel relsults of calculate ld 
sig.2 taileld statistics that thel hypothelsis is accelpteld. Thus, in conclusion that using fable l 
in delvellop relading comprelhelnsion of gradel elight studelnts of SMP Nelgelri 2 Balaelsang. 
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